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Abstract

This study investigates the relationship between emotional intelligence and academic
performance while considering family and school factors in the Moroccan context. Drawing on
the work of Salovey and Mayer, Goleman, Bar-On, and Maslow, it adopts a comparative
quantitative approach involving 90 middle-school students from public, private, and French
Mission schools. Data were collected through an emotional intelligence questionnaire,
academic records, and PIRLS-inspired family variables.

The findings reveal a positive relationship between emotional intelligence and academic
performance. They also show that family educational capital, parental support, and reading
habits foster students’ emotional and academic development. The study highlights the
importance of socio-emotional and family factors in academic success.

Keywords: Emotional Intelligence; Academic Performance; School Context; Parental

Involvement; Family Educational Capital.

Résumé

Cette ¢tude examine la relation entre ’intelligence émotionnelle et la performance académique
en tenant compte des facteurs familiaux et scolaires dans le contexte marocain. S’appuyant sur
les travaux de Salovey et Mayer, Goleman, Bar-On et Maslow, elle adopte une approche
quantitative comparative aupres de 90 éléves du cycle collégial issus des secteurs public, privé
et de la Mission francaise. Les données ont été recueillies a I’aide d’un questionnaire sur
I’intelligence émotionnelle, des résultats scolaires et de variables familiales inspirées du cadre
PIRLS.

Les résultats révelent une relation positive entre I’intelligence émotionnelle et la performance
académique. Ils montrent également que le capital éducatif familial, le soutien parental et les
habitudes de lecture favorisent le développement émotionnel et académique des éléves. L’étude
met en évidence I’importance des facteurs socio-émotionnels et familiaux dans la réussite
scolaire.

Mots clés : Intelligence émotionnelle ; Performance académique ; Contexte scolaire ;

Implication parentale ; Capital éducatif familial.
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Introduction

Academic performance remains one of the central indicators through which educational success
is assessed. In most school systems, students’ achievement is commonly measured through
grades, examination results, attendance, and progression rates. Although these indicators
provide useful information about learning outcomes, they do not fully explain why students
exposed to similar curricula and classroom conditions often obtain different academic results.
In many educational settings, teachers observe that some students show motivation, confidence,
perseverance, and adaptability, while others struggle academically despite having the cognitive
ability to succeed. This suggests that academic achievement cannot be understood through
cognitive factors alone, but should also be examined in relation to emotional, social, family,
and institutional dimensions.

In this regard, emotional intelligence has become an important concept in educational research.
Salovey and Mayer (1990) define emotional intelligence as the ability to perceive, understand,
use, and regulate emotions effectively. Goleman (1995) further highlights the role of self-
awareness, self-regulation, motivation, empathy, and social skills in personal and academic
success. Similarly, Bar-On (2006) conceptualizes emotional intelligence as a set of emotional
and social competencies that help individuals manage stress, adapt to environmental demands,
and maintain effective interpersonal relationships. In the school context, these competencies
are particularly important because learning is not emotionally neutral. Students regularly face
examination stress, fear of failure, classroom pressure, comparison with peers, and the need to
maintain positive relationships with teachers and classmates.

The relationship between emotional intelligence and academic performance has received
increasing attention in educational studies. Students who are able to regulate their emotions,
manage anxiety, remain motivated, and interact positively with others are more likely to engage
effectively in learning activities and cope with academic challenges. Research has shown that
emotional competencies may contribute to academic achievement, psychological well-being,
and school adjustment (Brackett, Rivers, and Salovey, 2011; MacCann et al., 2020). From this
perspective, emotional intelligence may be viewed as a supportive resource that enables
students to transform emotional experiences into motivation, resilience, and academic
engagement.

However, students’ emotional and academic development does not take place in isolation.
Family environment plays a major role in shaping children’s learning experiences. Parental

educational level, educational expectations, home literacy practices, availability of books, and
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parental support are among the factors that influence students’ academic outcomes.
International studies such as the Progress in International Reading Literacy Study (PIRLS),
conducted by the International Association for the Evaluation of Educational Achievement,
have repeatedly emphasized the importance of home literacy environment and parental
involvement in student achievement. These findings suggest that emotional intelligence and
academic performance should be examined within a broader framework that considers both
individual competencies and family educational capital.

The Moroccan educational context offers a relevant setting for exploring these relationships.
Moroccan students are educated within diverse institutional environments, including public
schools, private schools, and schools following the French Mission system. These educational
contexts differ in terms of pedagogical organization, institutional culture, parental involvement,
learning resources, and student support mechanisms. Such differences may influence not only
students’ academic results but also the development of their emotional competencies.
Comparing these three school contexts therefore makes it possible to examine how emotional
intelligence, family background, and school environment interact in shaping student
achievement.

Despite the growing interest in emotional intelligence and academic success, relatively few
empirical studies have examined this relationship within the Moroccan educational context
through a comparative perspective. EXisting research often focuses either on emotional
intelligence as an individual psychological variable or on school performance as an academic
outcome, without sufficiently integrating family-related variables and school context. To
address this gap, the present study investigates emotional intelligence and academic
performance among Moroccan middle-school students enrolled in three different educational
settings: a public school, a private school, and a French Mission school. The study also
integrates family-related variables inspired by the PIRLS framework, including parental
educational level, parental support, home literacy practices, and educational resources.

The present study is structured around the following central research question: How do
emotional intelligence, family educational characteristics, and school context interact in
shaping academic performance among Moroccan middle-school students?

To address this question, the study pursues four main objectives. First, it seeks to examine the
relationship between emotional intelligence and academic performance among Moroccan
middle-school students. Second, it aims to analyze the influence of family-related variables,

particularly parental educational level, parental support, and home literacy practices, on
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students’ emotional and academic development. Third, it compares students enrolled in public,
private, and French Mission schools in order to identify differences across educational contexts.
Finally, the study seeks to derive educational and managerial implications for teachers, school
leaders, families, and policymakers concerned with improving student achievement and
educational quality.
The contribution of this study lies in its comparative and contextual approach. Rather than
examining emotional intelligence as an isolated individual trait, the study situates it within
broader family and school environments. By combining emotional intelligence measures,
academic records, and PIRLS-inspired family variables, the research provides a more
comprehensive understanding of the factors that shape student success in Morocco. It also
contributes to educational management by highlighting the importance of socio-emotional
competencies, parental involvement, and school-family collaboration in improving educational
quality.
The article is organized as follows. The first section reviews the literature on emotional
intelligence, academic performance, family context, and school environment. The second
section presents the theoretical framework and research hypotheses. The third section describes
the research methodology. The fourth section presents the empirical findings and comparative
results. The fifth section discusses the findings in light of the theoretical framework and
previous research. The final section concludes by highlighting the study’s main contributions,
limitations, and recommendations for future research.
1. Literature Review

1.1. Emotional Intelligence and Academic Performance
Emotional intelligence has become an important concept in educational research because it
highlights the role of emotional and social competencies in learning. While traditional views of
intelligence focused mainly on cognitive abilities, later perspectives emphasized the importance
of interpersonal and intrapersonal skills. Thorndike’s notion of social intelligence and
Gardner’s theory of multiple intelligences opened the way for a broader understanding of
human abilities, beyond purely academic or logical capacities.
The concept of emotional intelligence was formally developed by Salovey and Mayer (1990),
who defined it as the ability to perceive, understand, use, and regulate emotions. Mayer and
Salovey (1997) later proposed four main dimensions of emotional intelligence: perceiving

emotions, using emotions to facilitate thought, understanding emotions, and managing
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emotions. These abilities are particularly relevant in educational contexts because students are
constantly required to manage stress, motivation, relationships, and classroom expectations.
Goleman (1995) broadened the concept by emphasizing emotional competencies such as self-
awareness, self-regulation, motivation, empathy, and social skills. Bar-On (2006), for his part,
viewed emotional intelligence as a set of emotional and social competencies that facilitate
adaptation, stress management, interpersonal relationships, and psychological well-being.
Despite differences between these models, they all suggest that emotional intelligence
contributes to students’ capacity to adapt to school demands and maintain engagement in
learning.
A growing body of research has shown that emotional intelligence is positively associated with
academic performance. Students with higher levels of emotional intelligence tend to manage
examination stress more effectively, maintain motivation, recover from academic difficulties,
and develop more positive relationships with teachers and peers. Brackett, Rivers, and Salovey
(2011) argue that emotional competencies contribute not only to academic success but also to
social adjustment and well-being. Similarly, MacCann et al. (2020), in their meta-analysis,
found that emotional intelligence predicts academic performance. These findings suggest that
emotional intelligence may function as an important factor in academic achievement alongside
cognitive and institutional variables.

1.2. Family Educational Capital and Student Achievement
Academic performance is not determined by school factors alone. The family environment
constitutes one of the most influential contexts in children’s educational development. Parental
educational level, educational expectations, availability of learning resources, reading habits,
and parental support all shape students’ academic trajectories. From this perspective, family
educational capital plays an important role in creating conditions that either support or limit
student achievement.
International studies such as PIRLS have consistently emphasized the role of home literacy
environment in shaping student outcomes. Variables such as access to books, parental
engagement, reading activities at home, and educational discussions between parents and
children are strongly associated with academic success. These findings are particularly relevant
to the present study, since the analysis includes family-related variables inspired by the PIRLS
framework.
Beyond academic support, families also contribute to students’ emotional development.

Through encouragement, communication, guidance, and emotional support, parents influence
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children’s self-confidence, motivation, resilience, and ability to manage stress. Therefore,
examining emotional intelligence without considering the family environment would provide
only a partial understanding of student success. The family should be viewed not only as a
source of material or educational resources, but also as a space where emotional competencies
are gradually developed.

1.3. School Context and Educational Inequalities
School context is another important factor influencing both emotional intelligence and
academic performance. Educational institutions differ in terms of pedagogical organization,
resources, class climate, teacher support, institutional culture, and relationship with families.
These differences may shape students’ motivation, emotional security, academic engagement,
and confidence in their ability to succeed.
A positive school climate characterized by supportive teacher-student relationships, clear
communication, emotional safety, and regular academic guidance can foster both learning and
socio-emotional development. Conversely, school environments marked by limited support,
excessive pressure, weak communication, or lack of resources may negatively affect students’
emotional well-being and academic engagement.
Within the Moroccan educational system, the coexistence of public schools, private schools,
and French Mission schools provides a relevant context for comparative analysis. These
educational settings are not identical in terms of resources, parental involvement, pedagogical
expectations, and institutional culture. Comparing students across these contexts makes it
possible to examine how school environment interacts with family background and emotional
intelligence in shaping academic achievement.

1.4. Research Gap
Although emotional intelligence and academic achievement have been widely studied
internationally, relatively few empirical studies have examined this relationship within the
Moroccan educational context through a comparative analysis of different school types.
Moreover, existing studies often focus either on individual emotional competencies or on
academic performance without sufficiently integrating family-related variables and school
context.
This study addresses this gap by examining emotional intelligence and academic performance
across public, private, and French Mission schools in Morocco. By integrating family-related

variables inspired by the PIRLS framework, the study offers a broader understanding of how
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emotional competencies, family educational capital, and school environment interact in shaping
student success.
2. Theoretical Framework and Hypotheses

2.1. Salovey and Mayer’s Ability Model
The theoretical foundation of this study draws primarily on the ability model developed by
Salovey and Mayer (1990), who conceptualize emotional intelligence as a set of cognitive
abilities related to the processing of emotional information. According to Mayer and Salovey
(1997), emaotional intelligence comprises four main dimensions: perceiving emaotions, using
emotions to facilitate thought, understanding emotions, and managing emotions.
Within the educational context, these abilities are particularly relevant because students are
constantly required to deal with academic pressure, examination stress, peer relationships, and
classroom expectations. Students who are able to recognize and regulate their emotions are
generally better equipped to maintain concentration, cope with frustration, and persist when
facing learning difficulties. From this perspective, emotional intelligence can contribute to
academic performance by helping students manage the emotional demands of schooling.

2.2. Goleman’s Mixed Model
While Salovey and Mayer focus mainly on emotional abilities, Goleman (1995) proposes a
broader framework that incorporates emotional competencies and social skills. His model
includes five major dimensions: self-awareness, self-regulation, motivation, empathy, and
social skills.
In the school context, these competencies are closely related to students’ learning experiences.
Self-awareness allows students to understand how emotions affect their behavior and learning.
Self-regulation helps them control impulsive reactions and manage stress. Motivation
encourages persistence and engagement despite difficulties. Empathy facilitates positive
interactions with teachers and peers, while social skills support communication, cooperation,
and classroom integration.
Goleman’s model is therefore useful for this study because it links emotional competencies to
behaviors that can support academic achievement. Students who are emotionally aware,
motivated, and socially integrated are more likely to develop positive attitudes toward learning

and to respond constructively to academic challenges.
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2.3. Bar-On’s Socio-Emotional Model
Bar-On (2006) extends the concept of emotional intelligence by emphasizing the emotional and
social competencies that facilitate adaptation to environmental demands. His model includes
intrapersonal skills, interpersonal skills, stress management, adaptability, and general mood.
This model is relevant to the present study because schooling requires students to adapt
continuously to evaluation, deadlines, classroom rules, teacher expectations, and peer
interaction. Students who possess stronger stress-management and adaptability skills may be
better able to respond to these demands. Bar-On’s framework therefore supports the idea that
emotional intelligence contributes not only to academic achievement but also to psychological
well-being and school adjustment.

2.4. Maslow’s Hierarchy of Needs
To complement emotional intelligence theories, this study also draws on Maslow’s (1943)
hierarchy of needs. Maslow argues that human behavior is influenced by the progressive
satisfaction of several categories of needs, including physiological needs, safety,
belongingness, esteem, and self-actualization.
In educational settings, this framework helps explain why emotional and family conditions
matter for academic success. Students who experience security, encouragement, belonging, and
recognition are more likely to develop self-confidence, motivation, and engagement. The
esteem level is particularly important, since students who receive support and recognition from
parents and teachers may develop stronger confidence in their abilities.
Maslow’s framework also helps interpret the role of family context in this study. Parents who
provide emotional support, educational guidance, and a stable learning environment may
contribute to the satisfaction of children’s psychological needs. This, in turn, can facilitate both
emotional development and academic achievement.

2.5. Conceptual Research Model
Based on the literature review and theoretical framework, this study proposes a model in which
emotional intelligence is associated with academic performance. The model assumes that
emotional intelligence may influence academic outcomes through several mechanisms,
including motivation, self-confidence, stress management, classroom engagement, and
adaptability.
In addition, family-related variables such as parental educational level, parental support,
reading habits, and educational resources are expected to contribute to the development of

emotional intelligence and academic performance. School context is also considered important
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because public, private, and French Mission schools differ in terms of pedagogical organization,
institutional culture, family involvement, and available resources.
The conceptual model can be summarized as follows:
Family Context
Parental education, reading habits, educational resources, parental support
1
Emotional Intelligence
Self-awareness, emotional regulation, motivation, empathy, social skills
l
Academic Performance
Grades, engagement, participation, achievement
This relationship is examined across three educational contexts: public school, private school,
and French Mission school.
2.6. Research Hypotheses
Based on the theoretical framework and previous empirical studies, the following hypotheses
are proposed:
H1: Emotional intelligence is positively associated with students’ academic performance.
Students with higher levels of emotional intelligence are expected to obtain better academic
results than students with lower emotional intelligence scores.
H2: Family educational capital is positively associated with students’ emotional
intelligence and academic performance.
Students who benefit from higher parental educational levels, stronger parental support, richer
educational resources, and regular reading habits are expected to display stronger emotional
and academic outcomes.
H3: School context contributes to differences in students’ emotional intelligence, academic
performance, and family educational environment.
Students enrolled in public, private, and French Mission schools are expected to differ because
these institutions vary in terms of resources, parental involvement, pedagogical expectations,
and institutional culture.
These hypotheses provide the basis for the empirical analysis presented in the following

sections.
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3. Research Methodology

3.1. Research Design
This study adopts a quantitative comparative research design to examine the relationship
between emotional intelligence and academic performance across different educational
contexts in Morocco. The comparative approach was selected because it allows the analysis of
similarities and differences among students enrolled in three distinct educational settings: a
public school, a private school, and a French Mission school.
The study also examines the role of family-related variables in students’ emotional and
academic development. By combining individual, family, and institutional factors, the research
seeks to provide a broader understanding of the conditions that contribute to student success.
The analysis is organized around two complementary levels. First, an intra-case analysis
examines each educational institution separately. Second, an inter-case analysis compares the
three institutions in order to identify common patterns and major differences.

3.2. Research Sites
The empirical investigation was conducted in three educational institutions representing
different segments of the Moroccan educational system.
AEPC: Public School
The public-school case represents the traditional public education sector. Students enrolled in
this institution generally come from diverse socio-economic backgrounds and experience
varying levels of parental educational support and access to educational resources.
BEP: Private School
The private-school case represents an educational context characterized by closer monitoring
of students, greater institutional flexibility, and generally stronger communication between
school and family.
AMF: French Mission School
The French Mission school represents an international educational environment characterized
by specific pedagogical approaches, multilingual instruction, enriched educational resources,
and strong parental engagement in students’ academic development.
The inclusion of these three educational settings allows the study to examine how school
context may influence emotional intelligence, academic performance, and family-related

educational variables.
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3.3. Participants

The study involved a total of 90 middle-school students distributed equally across the three
institutions.

Middle-school students were selected because early adolescence represents a particularly
sensitive stage of emotional, psychological, and social development. During this period,
students begin to experience important changes in self-perception, emotional awareness,
identity construction, peer relationships, and body image. They also become more exposed to
new social pressures, academic expectations, and interpersonal experiences. As a result,
emotional regulation, self-confidence, motivation, and social adaptation become especially
important for their school experience. Studying emotional intelligence at this stage is therefore
relevant, as it allows a better understanding of how students manage emotions and how these
competencies may influence their academic performance.

Table 1. Distribution of Participants

School Type |Institution|Number of Students|
Public School IAEPC |30 |
|Private School IBEP 130 |
[French Mission School|[AMF 30 |
Total [ 190 |

Source: Authors’ own elaboration (2026).
The sample was selected to ensure balanced representation across the three educational contexts
and to facilitate comparative analysis.
3.4. Data Collection Instruments
Three complementary sources of data were used in the present study: an emotional intelligence
questionnaire, academic performance records, and a family context questionnaire.
3.4.1. Emotional Intelligence Questionnaire
The primary instrument consisted of a student questionnaire designed to measure emotional
intelligence. The questionnaire was based on a five-point Likert scale ranging from:

1 = Strongly disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly agree
The questionnaire assessed several dimensions of emotional intelligence, including self-

awareness, emotional regulation, motivation, empathy, social skills, and adaptability. The use
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of the Likert scale was considered appropriate because it allows respondents to express varying
degrees of agreement and facilitates quantitative analysis of emotional competencies.
3.4.2. Academic Performance Data
Academic performance was assessed through students’ school records and academic reports.
Since the three educational institutions employ different evaluation systems, a harmonization
procedure was applied. All academic results were converted to a common twenty-point scale in
order to facilitate meaningful comparison across the three educational contexts. This procedure
ensured consistency in the comparative analysis.
3.4.3. Family Context Questionnaire

A second questionnaire was administered to collect information related to students’ family
environments. The questionnaire included variables concerning parental educational level,
parental support, reading habits at home, educational resources available in the household, and
parent-child educational interactions.
These variables were selected because previous educational research has demonstrated their
relevance in explaining student achievement and emotional development.

3.5. PIRLS-Inspired Variables
Particular attention was given to family-related variables inspired by the Progress in
International Reading Literacy Study (PIRLS), conducted by the International Association for
the Evaluation of Educational Achievement. PIRLS research has consistently shown that
students’ academic performance is influenced by several family characteristics, including
parental educational attainment, home literacy practices, educational resources, and parental
involvement.
Accordingly, the present study incorporated the following PIRLS-inspired indicators:

o Parents’ educational level

e Frequency of reading activities at home

« Auvailability of books and educational resources

o Parental support for schoolwork

o Educational discussions between parents and children
The inclusion of these variables enables a more comprehensive understanding of the
relationship between emotional intelligence, family educational environment, and academic

performance.
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3.6. Data Analysis Procedures
The collected data were analyzed using descriptive and comparative techniques. The analysis
was conducted in three stages.
First, an intra-case analysis was conducted for each institution. This phase focused on emotional
intelligence scores, academic performance, parental educational level, and parental support. Pie
charts and descriptive statistics were used to identify patterns within each educational context.
Second, an inter-case analysis compared the three institutions. This stage examined differences
in emotional intelligence, academic achievement, family educational background, parental
support, and reading habits. Comparative graphs and tables were used to highlight similarities
and differences across the three school contexts.
Third, the findings were interpreted in light of the theoretical framework developed earlier.
Particular attention was given to Salovey and Mayer’s emotional intelligence model,
Goleman’s emotional competence framework, Bar-On’s socio-emotional model, Maslow’s
hierarchy of needs, and PIRLS findings regarding family educational capital.
This analytical procedure made it possible to connect empirical findings with broader
theoretical and educational perspectives.

3.7. Ethical Considerations
Participation in the study was voluntary. The anonymity and confidentiality of respondents
were respected throughout the research process. Data were used exclusively for academic
purposes, and no personal identifying information was disclosed.
The study adhered to ethical principles related to educational research, including informed
participation, confidentiality, and responsible use of data.
4. Empirical Findings and Results
This section presents the empirical findings derived from the analysis of data collected from 90
middle-school students enrolled in three different educational contexts in Morocco: a public
school (AEPC), a private school (BEP), and a French Mission school (AMF). The analysis
focuses on emotional intelligence, academic performance, and family-related variables inspired
by the PIRLS framework, including parental educational level, parental support, and home
literacy practices.
The results are presented in three stages. First, an intra-case analysis examines each educational
context separately in order to identify its specific characteristics. Second, an inter-case
comparative analysis highlights similarities and differences across the three educational

settings. Third, a correlation analysis is used to examine the relationship between emotional
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intelligence and academic performance. This approach makes it possible to explore students’
emotional and academic outcomes while considering the influence of family and school
environments.

Table 2. Descriptive Comparison of Key Variables Across Educational Contexts

\Variable IAEPC |BEP |AMF |
INumber of Students 130 130 30 |
IMean Emotional Intelligence Score |53 76 |lsa |
IMean Academic Performance 100 |j138 6.1 |
IParents with Higher Education (%) 7 20 |50 |
High Parental Support (%) 0 130 |47 |
IRegular Reading Habits (%) 110 las 5|
Source: Authors’ own elaboration based on field data collected from questionnaires and academic records
(2026).

Table 2 provides an overview of the main variables examined across the three educational
contexts. The results reveal clear differences between the institutions. Students enrolled in the
French Mission School (AMF) obtained the highest mean emotional intelligence score and the
highest mean academic performance, followed by students in the private school (BEP), while
students in the public school (AEPC) recorded the lowest results. A similar pattern appears in
the family-related variables, particularly parental educational level, parental support, and
reading habits. To understand these differences more precisely, the following subsections
examine each school context separately before moving to the inter-case comparative analysis.
4.1. Intra-Case Analysis: Public School (AEPC)
Figure 1. Distribution of Emotional Intelligence Scores among Public School Students
(AEPC)

Figure 1. Distribution of Emotional Intelligence Scores among Public School Students (AEPC)

Emotional Intelligence Level
Low Emotional Intelligence
(Score < 70)

Medium Emotional Intelligence
(70 = Score < 100)

High Emotional Intelligence
(Score = 100)

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).
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Figure 1 illustrates the distribution of emotional intelligence scores among students enrolled in
the public school (AEPC). The results show that half of the students fall within the low
emotional intelligence category, while 40% are classified in the medium category and only 10%
reach the high category. This distribution indicates that most students in this sample display
limited to moderate socio-emotional competencies.

The predominance of low and medium scores may reflect difficulties related to emotional
regulation, stress management, self-confidence, and interpersonal relationships. These
difficulties can affect students’ motivation, classroom engagement, and ability to cope with
academic challenges. In this sense, the comparatively lower emotional intelligence profile
observed in the public-school sample may help explain the weaker academic performance
recorded in this context. The results also suggest the need to strengthen socio-emotional support
within public schools in order to promote both students’ well-being and academic achievement.

Figure 2. Distribution of Parental Educational Levels among Students Enrolled in the
Public School (AEPC).

Figure 2. Distribution of Parental Educational Levels among
Students Enrolled in the Public School (AEPC)

Parental Educational Level
mmm No Formal Education
wssm Primary Education

mmm  Secondary Education

N = 30 parents

Source: Authors’ own elaboration based on questionnaire data (2026).

Interpretation of Figure 2

Figure 2 shows that the educational level of parents in the public school (AEPC) is generally
limited. Nearly half of the parents have no formal educational qualification, while the remaining
parents are mainly distributed between primary and secondary education. No parent in this
sample reported having a higher education qualification.

This profile suggests that many students come from households where academic guidance and

educational resources may be limited. Parents with lower educational backgrounds may find it
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more difficult to provide regular support with schoolwork or to create a literacy-rich home
environment. This situation may partly explain the lower levels of emotional intelligence and
academic performance observed among AEPC students. Overall, Figure 2 underlines the
importance of family educational background in shaping students’ learning conditions and
school experience.

Figure 3. Distribution of Parental Support Levels among Students Enrolled in the Public
School (AEPC).

Figure 3. Distribution of Parental Support Levels among
Students Enrolled in the Public School (AEPC)

Parental Support Level
W Low Support
mmm Medium Support

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).
Interpretation of Figure 3
Figure 3 shows that parental support is generally weak among students enrolled in the public
school (AEPC). More than three quarters of the students reported low parental support, while a
smaller proportion reported moderate support. No student in this sample indicated a high level
of parental involvement.
This result suggests that many AEPC students receive limited educational follow-up at home.
Regular guidance, encouragement, and discussions about schoolwork appear to be less frequent
in this context. When this situation is considered alongside the low educational level of many
parents, it becomes clear that students may have fewer opportunities to receive both academic
and emotional support outside the classroom. This may contribute to the difficulties observed
in their academic performance and in the development of their emotional competencies.
Synthesis of the AEPC Results
The analysis of the public-school sample shows a clear connection between emotional,

academic, and family-related variables. Most AEPC students fall within low or medium levels
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of emotional intelligence, while parental educational attainment and parental support remain
generally limited. This suggests that many students in this context grow up in family
environments where educational resources, academic guidance, and emotional support may be
less available.

Taken together, these factors may help explain the comparatively lower academic performance
observed among students enrolled in the public school. The AEPC case therefore illustrates
how limited family educational capital and weak parental follow-up can affect not only
students’ school achievement but also the development of their socio-emotional competencies.

4.2. Intra-Case Analysis: Private School (BEP)
Figure 4. Distribution of Emotional Intelligence Scores among Private School Students
(BEP)

Figure 4. Distribution of Emotional Intelligence Scores among
Private School Students (BEP)

Emotional Intelligence Level
mmm Medium Emotional Intelligence
s Low Emotional Intelligence

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).
Interpretation of Figure 4
Figure 4 shows a more favourable distribution of emotional intelligence scores among students
enrolled in the private school (BEP). Most students are positioned in the medium emotional
intelligence category, while a smaller proportion falls within the low category. Compared with
the public-school sample, the BEP students appear to display stronger socio-emotional
competencies.
This pattern suggests that students in the private-school context may be better equipped to
manage emotions, interact with others, and respond to academic demands. The distribution also
reflects a more balanced emotional profile, where emotional competencies are more widely
present across the student group. This result is consistent with the higher academic performance
observed among BEP students and may be linked to the more supportive family and educational

environment examined in the following figures.
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Figure 5. Distribution of Parental Educational Levels among Students Enrolled in the
Private School (BEP).

Figure 5. Distribution of Parental Educational Levels among
Students Enrolled in the Private School (BEP)

Parental Educational Level
mmm Primary Education
mmm Secondary Education
mmm High School

mm Higher Education

N = 30 parents

Source: Authors’ own elaboration based on questionnaire data (2026).

Interpretation of Figure 5

Figure 5 shows that parents of students enrolled in the private school (BEP) have a more diverse
educational profile than those in the public-school sample. They are distributed across different
educational levels, from primary education to higher education. Although some parents have
limited educational backgrounds, a noticeable proportion have completed secondary or higher
education.

This distribution suggests that many BEP students benefit from a family environment in which
education is relatively valued. Parents with higher educational qualifications may be more
familiar with school expectations and better positioned to support their children’s learning.
Compared with the public-school context, the private-school sample appears to have stronger
family educational resources, which may partly contribute to the higher levels of emotional

intelligence and academic performance observed among these students.
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Figure 6. Distribution of Parental Support Levels among Students Enrolled in the
Private School (BEP).

Figure 6. Distribution of Parental Support Levels among
Students Enrolled in the Private School (BEP)

Parental Support Level
mmm High Support
s Medium Support
mmm | ow Support

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).
Interpretation of Figure 6
Figure 6 indicates that parental support among students enrolled in the private school (BEP) is
more balanced than in the public-school sample. While some students report low levels of
support, many others benefit from moderate or high parental involvement. Parental support is
therefore distributed across different levels rather than concentrated in one category.
This pattern suggests that a considerable number of parents remain involved in their children’s
educational lives through guidance, encouragement, monitoring of school progress, or
discussions about school-related matters. Such involvement may create a more supportive
learning environment at home and may help students develop greater confidence, motivation,
and engagement. Compared with the public-school context, the BEP sample appears to benefit
from a family environment that is more favourable to both emotional development and
academic achievement.
Synthesis of the BEP Results
The analysis of the private-school sample reveals a more favourable profile than that observed
in the public-school context. BEP students generally display stronger emotional intelligence
scores and benefit from a family environment marked by more diverse parental educational
backgrounds and greater parental involvement.
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This combination of emotional and family-related factors appears to create more supportive
conditions for learning. Although differences remain within the sample, the overall pattern
suggests that the private-school environment offers students more opportunities for academic
guidance, emotional support, and educational follow-up than the public-school context. These
conditions may contribute to the relatively higher academic performance observed among BEP
students.
4.3. Intra-Case Analysis: French Mission School (AMF)
Figure 7. Distribution of Emotional Intelligence Scores among French Mission School
Students (AMF).

Figure 7. Distribution of Emotional Intelligence Scores among
French Mission School Students (AMF)

Emotional Intelligence Level
mmm Medium Emotional Intelligence
m Low Emotional Intelligence

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).

Interpretation of Figure 7

Figure 7 shows a highly favourable distribution of emotional intelligence scores among students
enrolled in the French Mission School (AMF). Almost all students are positioned within the
higher range of emotional intelligence, while only one student appears in the lower category.
Compared with the public and private school samples, low emotional intelligence scores are
almost absent in this context.

This distribution suggests that AMF students generally possess well-developed socio-emotional
competencies. They appear better equipped to manage emotions, interact positively with others,
and respond to academic demands. The concentration of students within the upper range of
emotional intelligence also corresponds to the strong academic performance observed in this
group. Overall, Figure 7 portrays an educational context in which emotional competencies are
widely present across the student sample rather than limited to a small number of high-

performing students.
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Figure 8. Distribution of Parental Educational Levels among Students Enrolled in the
French Mission School (AMF).

Figure 8. Distribution of Parental Educational Levels among
Students Enrolled in the French Mission School (AMF)

Parental Educational Level
mm Higher Education
mmm High School

mmm Secondary Education

N = 30 parents

Source: Authors’ own elaboration based on questionnaire data (2026).

Interpretation of Figure 8

Figure 8 shows that parents of students enrolled in the French Mission School (AMF) have a
particularly high educational profile. More than half of them have completed higher education,
while most of the remaining parents have a high-school qualification. Only a very small
proportion belongs to the lower educational categories.

This distribution points to a family environment in which education appears to be strongly
valued. Students are therefore more likely to grow up in households where parents understand
school expectations, encourage academic achievement, and provide access to educational
resources. Compared with the public and private school samples, the AMF group benefits from
the strongest family educational background. This may partly explain the high levels of

emotional intelligence and academic performance observed among these students.
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Figure 9. Distribution of Parental Support Levels among Students Enrolled in the
French Mission School (AMF).

Figure 9. Distribution of Parental Support Levels among
Students Enrolled in the French Mission School (AMF)

Parental Support Level
mmm High Support
. Medium Support

N = 30 students

Source: Authors’ own elaboration based on questionnaire data (2026).
Interpretation of Figure 9
Figure 9 shows that parental support is strong among students enrolled in the French Mission
School (AMF). All students reported either moderate or high levels of parental support, while
none reported low parental involvement. The distribution is relatively balanced between the
two categories, suggesting that parental engagement is a common feature within this sample.
This pattern reflects a family environment in which parents appear to be regularly involved in
their children’s educational lives. This involvement may take the form of monitoring academic
progress, encouraging learning, discussing school-related issues, or providing emotional
support. Compared with the public and private school samples, the AMF group benefits from
the highest overall level of parental support. This favourable family environment may
contribute to the strong emotional intelligence scores and high academic performance observed
among these students.
Synthesis of the AMF Results
The analysis of the French Mission School sample reveals the most favourable profile among
the three educational contexts examined in this study. AMF students display high levels of

emotional intelligence and benefit from strong parental support as well as a highly educated
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family background. Unlike the public-school sample, low parental support and low parental
educational attainment are almost absent.

These results point to a learning environment in which emotional development, family
involvement, and educational resources reinforce one another. Taken together, the findings
suggest that strong family educational capital and active parental engagement may contribute
to both the emotional well-being and academic achievement of students enrolled in the French
Mission School.

4.4. Inter-Case Comparative Analysis

Figug(e;olo. Comparison of Mean Emotional Intelligence Scores Across Educational Contexts

84
80 - 76

60
53

40 1

Mean Emotional Intelligence Score

20 A

AEPC BEP AMF
Educational Context

Source: Authors’ own elaboration based on questionnaire data (2026).
Interpretation of Figure 10
Figure 10 shows clear differences in mean emotional intelligence scores across the three
educational contexts. Students enrolled in the French Mission School (AMF) recorded the
highest mean score (84), followed by students in the private school (BEP) with a mean score of
76. Students in the public school (AEPC) obtained the lowest mean score (53).
This progression reveals a clear contrast between the three groups. BEP students occupy an
intermediate position, while AMF students display the strongest emotional intelligence profile
overall. The lower mean score observed among AEPC students may indicate greater difficulties
in areas such as emotional regulation, self-awareness, and social interaction. Overall, Figure 10
suggests that emotional intelligence tends to be higher in educational contexts marked by

stronger family educational backgrounds and greater parental support.
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Figure 11. Comparison of Academic Performance Across Educational Contexts

18Figure 11. Comparison of Academic Performance Across Educational Contexts
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Mean Academic Performance

AEPC BEP AMF
Educational Context

Source: Authors’ own elaboration based on questionnaire data (2026).

Interpretation of Figure 11

Figure 11 shows noticeable differences in academic performance across the three educational
contexts. Students enrolled in the French Mission School (AMF) achieved the highest mean
academic score (16.1), followed by students in the private school (BEP) with a mean score of
13.8. In contrast, students in the public school (AEPC) obtained the lowest mean score (10.0).
This progression follows the same pattern observed in Figure 10 for emotional intelligence. The
contexts where students obtained higher emotional intelligence scores also recorded higher
academic performance. This suggests that academic achievement is not only related to
classroom instruction, but also to broader emotional, family, and school-related conditions. The
strong performance of AMF students and the intermediate position of BEP students further
indicate that supportive educational environments may contribute to stronger learning
outcomes.

Table 3. Pearson Correlation between Emotional Intelligence and Academic Performance

\Variables |Emotional Intelligence| Academic Performance|

[Emotional Intelligence ||1 [0.984 |

/Academic Performance]|0.984 [ |
Note. p <.01.

Source: Authors’ own elaboration based on questionnaire data and academic records (2026).
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Table 3 presents the Pearson correlation between emotional intelligence and academic
performance among the 90 students included in the study. The results show a strong positive
correlation between the two variables. This means that students with higher emotional
intelligence scores also tend to obtain higher academic results.

This finding supports the first hypothesis of the study and reinforces the descriptive results
presented in Figures 10 and 11. However, the result should be interpreted with caution, since
correlation does not imply causation. Emotional intelligence appears to be strongly associated
with academic performance, but this relationship may also be influenced by family background,
parental support, reading habits, and school context.

Table 4. Comparison of Family and Educational Environment Variables Across
Educational Contexts

\Variable IAEPC|BEP||AMF]
IParents with Higher Education (%)|7 20 |50 |
High Parental Support (%) o 3o |la7 |
IRegular Reading Habits (%) o 45 |75 |

Source: Authors’ own elaboration based on questionnaire data and academic records (2026).
Interpretation of Table 4
Table 4 highlights substantial differences in family-related characteristics across the three
educational contexts. Students enrolled in the French Mission School (AMF) benefit from the
highest levels of parental educational attainment, parental support, and family reading practices.
Private-school students (BEP) occupy an intermediate position across all three variables,
whereas public-school students (AEPC) record the lowest values.
The contrast is particularly evident in reading habits and parental educational attainment, where
the differences between the three groups are pronounced. These findings suggest that students'
learning experiences are shaped not only by the school they attend but also by the educational
resources and support available within their families. The pattern observed in Table 3 is
consistent with the results presented in Figures 10 and 11, where higher levels of emotional
intelligence and academic achievement are associated with stronger family educational
environments.
Comparative Synthesis
A comparison of the three educational contexts reveals a remarkably consistent pattern.
Students enrolled in the French Mission School (AMF) obtained the highest levels of emotional
intelligence and academic performance, while also benefiting from the most favourable family

conditions. In contrast, students in the public school (AEPC) recorded the lowest results across
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most of the variables examined, whereas students in the private school (BEP) generally
occupied an intermediate position.
What stands out from these findings is the parallel progression of the different variables. As
parental educational attainment, parental support, and family reading habits increase, emotional
intelligence and academic performance also tend to improve. The same pattern is visible across
the three schools, suggesting that students' emotional and academic development is closely
linked to the environment in which they grow up.
The results therefore point to the importance of looking beyond academic ability alone when
seeking to understand student achievement. Family involvement, educational resources at
home, and opportunities for emotional development appear to form part of a broader context
that supports learning and success at school. Taken together, the findings indicate that
emotional intelligence and academic performance are shaped by a combination of family and
educational influences rather than by individual factors in isolation.
5. Discussion and Implications

5.1. Emotional Intelligence and Achievement
One of the most significant findings of this study is the positive relationship between emotional
intelligence and academic performance across the three educational contexts examined.
Students who demonstrated higher levels of emotional intelligence generally achieved stronger
academic results, while those with lower emotional intelligence scores tended to perform less
successfully. This pattern was particularly evident among students enrolled in the French
Mission School, who recorded the highest levels of both emotional intelligence and academic
achievement. In contrast, students attending the public school exhibited lower scores on both
dimensions.
These findings support the view that academic success depends not only on cognitive abilities
but also on students’ capacity to understand, regulate, and manage emotions effectively.
Students who can cope with stress, maintain motivation, persevere in the face of challenges,
and establish positive social relationships may be better equipped to engage with learning tasks
and overcome academic difficulties.
The results are consistent with the theoretical contributions of Salovey and Mayer (1990), who
define emotional intelligence as the ability to perceive, understand, use, and regulate emotions.
Similarly, Goleman (1995) highlights the importance of self-awareness, self-regulation,

motivation, empathy, and social skills in personal and academic success. Bar-On (2006) further
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emphasizes the role of emotional and social competencies in adaptation, stress management,
interpersonal functioning, and overall well-being.
The exceptionally strong correlation observed between emotional intelligence and academic
performance suggests that emotional competencies constitute a significant educational
resource. While cognitive abilities remain essential, the findings indicate that learning should
also be understood as a socio-emotional process. Students who are able to regulate their
emotions, remain motivated, and respond positively to academic challenges appear better
positioned to achieve educational success.
An important implication of these findings is that emotional intelligence should not be viewed
exclusively as an innate individual characteristic. The progressive differences observed across
the three educational contexts suggest that emotional competencies may also be shaped by
family interactions, socialization processes, and educational experiences. Students who grow
up in supportive environments characterized by effective communication, parental
encouragement, and positive educational expectations may have greater opportunities to
develop emotional regulation, self-confidence, and interpersonal skills. Emotional intelligence
therefore appears not only as a personal resource but also as a socially cultivated competence
that contributes to academic achievement.

5.2. Family Educational Capital
Beyond emotional intelligence, the findings highlight the central role of family educational
capital in shaping students’ educational experiences and outcomes. The three educational
contexts differed considerably with regard to parental educational attainment, parental support,
and family reading habits. Students enrolled in the French Mission School benefited from the
most favourable family conditions, whereas students in the public school reported the lowest
levels of parental education and parental involvement. Private-school students occupied an
intermediate position across these variables.
These differences were reflected in both emotional intelligence and academic performance. As
family educational resources increased, students tended to demonstrate stronger emotional
competencies and higher academic achievement. This pattern suggests that the family
environment plays a fundamental role in creating conditions that support learning, personal
development, and educational success. Parents with higher levels of education may be better
equipped to assist with school-related tasks, encourage educational aspirations, and provide

access to learning opportunities and resources. Likewise, regular parental involvement and
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literacy practices within the home may contribute to the development of both cognitive and
socio-emotional competencies.
This interpretation is consistent with Bourdieu’s (1986) concept of cultural capital, which
emphasizes the role of family resources and educational practices in reproducing educational
advantages. It also resonates with Coleman’s (1990) theory of social capital, which highlights
the importance of family relationships and parental involvement in supporting children's
educational achievement. Similarly, PIRLS findings consistently demonstrate that home
literacy practices, educational resources, and parental engagement are strongly associated with
student performance (IEA, 2023).
The findings further suggest that family educational capital influences educational outcomes
through multiple pathways. Beyond providing material and educational resources, highly
educated and engaged parents may contribute to the creation of emotionally supportive
environments that foster self-esteem, motivation, and educational aspirations. Consequently,
family educational capital should not be understood solely as a source of cognitive advantage
but also as a mechanism through which emotional competencies are nurtured and reinforced.
The findings may also be interpreted through Maslow’s hierarchy of needs. Students who
benefit from supportive family environments, educational guidance, and emotional
encouragement are more likely to satisfy their needs for security, belonging, and esteem. Such
conditions may foster greater self-confidence, engagement, and motivation, thereby
contributing to stronger emotional and academic outcomes.

5.3. School Context and Inequality
The findings suggest that emotional intelligence and academic performance are not shaped
solely by individual characteristics but are closely linked to the educational and social
environments in which students develop. The consistent differences observed between the
public school, private school, and French Mission School point to the influence of broader
structural factors that extend beyond the classroom.
Students enrolled in the French Mission School benefited from a combination of favourable
conditions, including highly educated parents, strong parental support, and regular reading
practices at home. In contrast, students attending the public school were more likely to come
from families with limited educational resources and lower levels of parental involvement.
Private-school students occupied an intermediate position, reflecting a gradual progression
across most variables. These findings suggest that educational outcomes emerge from the

interaction of multiple factors rather than from any single determinant.
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More broadly, the results reflect persistent educational inequalities within the Moroccan
educational system. The progressive differences observed across public, private, and French
Mission schools suggest that students do not benefit from the same educational opportunities,
family resources, or socio-emotional support. Such disparities may contribute to unequal
educational outcomes and reinforce existing social inequalities.
The findings also raise important questions regarding educational equity in Morocco. While
schools may formally pursue the same objective of promoting student success, they appear to
provide unequal opportunities for the development of both academic and socio-emotional
competencies. Educational inequality therefore extends beyond access to knowledge and
academic instruction. It also affects students’ emotional development, confidence, motivation,
and capacity to engage effectively with learning. Addressing educational disparities
consequently requires a broader understanding of educational quality that incorporates socio-
emotional development alongside academic achievement.

5.4. Educational Implications
The findings have important implications for educational policy, school leadership, and
classroom practice. While improving academic instruction remains essential, the results suggest
that greater attention should be devoted to the development of students’ socio-emotional
competencies and to strengthening partnerships between schools and families.
Educational policies that promote parental involvement, reading culture, and emotional
learning may help reduce disparities in educational outcomes and create more equitable learning
opportunities for students from different backgrounds. Similarly, integrating socio-emotional
learning programmes into school curricula may contribute not only to academic achievement
but also to students’ well-being, resilience, and long-term personal development.
The findings further suggest that emotional intelligence should be considered an educational
asset rather than a peripheral skill. School leaders and teachers may therefore benefit from
incorporating socio-emotional learning practices into everyday classroom activities, including
collaborative learning, reflective exercises, peer mentoring, and conflict-resolution strategies.
Such practices may contribute to improved academic performance while simultaneously
fostering more supportive and inclusive learning environments.
The study therefore supports a holistic vision of education in which emotional competencies,
family engagement, and supportive school environments are viewed as complementary
dimensions of educational quality and student success. Improving educational outcomes

requires not only effective teaching and learning strategies but also sustained efforts to nurture
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students’ emotional well-being and strengthen the family-school partnership that underpins

educational achievement.

Conclusion

This study examined the relationship between emotional intelligence, family educational
characteristics, and academic performance among middle-school students enrolled in three
different educational contexts in Morocco: a public school (AEPC), a private school (BEP), and
a French Mission School (AMF). Drawing on emotional intelligence theory and the PIRLS
framework, the study explored how emotional competencies, parental educational attainment,
parental support, and family reading habits relate to students’ academic outcomes.

The findings revealed a clear and consistent pattern across the three educational contexts.
Students enrolled in the French Mission School achieved the highest levels of emotional
intelligence and academic performance, followed by students in the private school, while
students attending the public school recorded the lowest results. Similar differences were
observed in family-related variables, including parental educational level, parental support, and
reading practices. Overall, the results suggest that emotional intelligence and academic
achievement are closely associated with the quality of the family and educational environments
in which students develop.

The study further demonstrates that academic success cannot be understood solely in terms of
cognitive ability or classroom instruction. Family educational capital, parental involvement,
and opportunities for emotional development appear to play a significant role in shaping
students’ educational experiences and outcomes. These findings reinforce the importance of
adopting a holistic approach to education that recognizes the interaction between emotional,
social, and academic dimensions of learning.

From a theoretical perspective, this study contributes to the growing literature on emotional
intelligence by integrating emotional, family, and institutional factors within a single analytical
framework. It also enriches existing research by providing empirical evidence from the
Moroccan educational context, where comparative studies examining emotional intelligence,
family educational capital, and academic achievement remain limited.

From a practical and managerial perspective, the findings highlight the importance of
integrating socio-emotional learning into school curricula, strengthening collaboration between
schools and families, and promoting literacy practices within the home environment.

Educational leaders, teachers, and policymakers should recognize that improving academic
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performance requires not only effective teaching practices but also supportive emotional and
family environments that foster students’ well-being, motivation, and engagement.

While the study provides valuable insights into the factors associated with student achievement,
it remains exploratory in nature and focuses on three educational institutions representing
different segments of the Moroccan educational system. Nevertheless, this comparative design
offers a meaningful understanding of how emotional intelligence, family educational
characteristics, and school context interact in shaping academic outcomes.

The present research may therefore serve as a foundation for future investigations. Further
studies could extend the analysis to a larger number of schools and regions, incorporate
additional educational levels, and employ longitudinal approaches to examine the evolution of
emotional intelligence throughout students’ educational trajectories. Future research could also
explore the effectiveness of socio-emotional learning programmes and parental engagement
initiatives in enhancing both academic achievement and student well-being. Such efforts would
contribute to a deeper understanding of educational quality and student success within diverse

learning environments.
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Appendix A. Emotional Intelligence Questionnaire

The questionnaire was designed to assess students’ emotional intelligence based on the
theoretical contributions of Salovey and Mayer (1990), Goleman (1995), and Bar-On (2006).
Students were asked to indicate their level of agreement with each statement using a five-point
Likert scale.

Scale:
1 = Strongly Disagree
2 = Disagree
3 = Neutral
4 = Agree
5 = Strongly Agree
Self-Awareness
1. | can easily identify my emotions.
2. lunderstand why | feel certain emotions.
3. I am aware of my strengths and weaknesses.
Emotional Regulation
4. 1 remain calm when facing difficulties.
5. I can control my emotions when | am upset.
6. | manage stress effectively during examinations.
Motivation
7. 1 continue working even when tasks become difficult.
8. | am motivated to achieve my academic goals.
9. Ido not easily give up when facing challenges.
Empathy
10. I can understand how other people feel.
11. | pay attention to the emotions of my classmates.
12. I try to help others when they experience difficulties.
Social Skills
13. I communicate effectively with others.
14. 1 work well in groups.
15. | resolve conflicts peacefully.
Adaptability
16. | adapt easily to new situations.
17. | can adjust when classroom conditions change.
18. I am open to new learning experiences.
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Appendix B. Family Context Questionnaire

The questionnaire was inspired by the PIRLS framework and aimed to collect information
regarding students’ family educational environments.

Section A. Family Background

1. Father's educational level
O Primary
0 Secondary
o Higher Education

2. Mother's educational level
O Primary
O Secondary
o Higher Education

Section B. Parental Support
3. How often do your parents help you with schoolwork?
o Never
O Rarely
0 Sometimes
o Often
O Always
4. How often do your parents discuss school-related matters with you?
o Never
o Rarely
0 Sometimes
o Often
o Always

Section C. Reading Habits
5. How often do you read books outside school?
o Never
O Rarely
0 Sometimes
o Often
o0 Very Often
6. Approximately how many books are available in your home?
0 Less than 10
o 10-25
0 26-50
0 More than 50

Section D. Educational Resources
7. Do you have access to educational materials at home?
o Yes
o No
8. Do you have a quiet place to study at home?
O Yes
o No
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Appendix C. Distribution of Participants
Table Al. Distribution of Participants

School Type Institution|Number of Students
Public School AEPC 30
Private School BEP 30

French Mission School||AMF 30

Total 90

Source: Authors’ survey data (2026).
Appendix D. Dimensions of Emotional Intelligence

Table A2. Emotional Intelligence Dimensions

Dimension Description

Self-Awareness Ability to recognize and understand one’s emotions

Emotional Regulation|Ability to manage emotions effectively

Motivation Ability to remain focused on goals
Empathy Ability to understand others’ emotions
Social Skills Ability to establish positive relationships
Adaptability Ability to adjust to changing situations

Source: Adapted from Salovey and Mayer (1990), Goleman (1995), and Bar-On (2006).
Appendix E. Academic Performance Harmonization Procedure
Since the three institutions used different assessment systems, all academic records were
converted to a common twenty-point scale to facilitate comparison across educational contexts.

Table A3. Academic Performance Scale

Performance Level||Score Range (/20)
Very High 16-20

High 14-15.99
Moderate 12-13.99

Low 10-11.99

Very Low Below 10

Source: Developed by the authors for comparative purposes.
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Appendix F. Conceptual Framework of the Study
Figure Al. Conceptual Framework
Family Educational Capital
(Parental Education,
Parental Support,
Reading Habits)
}
Emotional Intelligence
(Self-Awareness, Regulation,
Motivation, Empathy,
Social Skills, Adaptability)
l
Academic Performance
School Context
(Public — Private —
French Mission School)

Source: Developed by the authors based on Salovey and Mayer (1990), Goleman (1995), Bar-On (2006),
and PIRLS (2023).

Appendix G. Ethical Statement
Participation in the study was voluntary. Students’ anonymity and confidentiality were fully
respected throughout the research process. Data were collected exclusively for academic

purposes and were analyzed in aggregate form without revealing participants’ identities.
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